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ABSTRACT 
 Community colleges face many unique challenges when working with students, and the 
number of students testing into remedial level college courses is one of them. It has been 
suggested the relationship students have with their advisor can help these students to be 
successful at the college.  
The purpose of this study was to determine if students observed a connection between 
their success and the relationship they have with their advisor. This qualitative study focused on 
the view of current community college students who had been or were currently enrolled in a 
remedial course in a Midwestern community college. Students were asked to participate in an 
online survey that consisted of 12 questions. Once the survey results were collected, the 
responses were analyzed for common responses and trends. The results showed that the majority 
of students felt their advisor did play a role in their overall success, thoughts about how this 
happens still vary.   
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 Chapter One 
INTRODUCTION 
Many first year community college students find themselves placed in a remedial level 
course during their first semester of college. For many of these students, their advisor serves as 
their first point of contact, but how does the relationship they have with their advisor affect the 
success of these students?  
As many as 50% of first time students are placed in remedial or developmental course 
work before they are able to move into college level classes (Bailey, Jeong & Cho, 2008). 
Working closely with an advisor can be an effective intervention for students who are placed in 
these courses. Makela (2006) suggested advisors are often the first point of contact for students 
and can “provide a productive setting for establishing a positive tone for self and academic 
discovery, while assisting students in finding their place within higher education” (p. 2). 
Advising can play an important role in student success with remedial education, but different 
ideas exist for how this will be effective and successful.  
Problem  
 An advisor’s effectiveness with students placed in remedial education is dependent on the 
ability of the advisor to individualize, or personalize the advising process for each student. 
Wilmer (2008) stated, “proper advising from the beginning of a student’s college experience 
through graduation is one of the single most important services an institution can provide to 
increase student retention” (p. 13). Since developmental students are at a higher risk of dropping 
out, creating this individual relationship is even more important with these students.  
Though research has suggested the successful relationship of a community college 
student placed in remedial education and their advisor can help aid their success throughout their 
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college career, there is little research that shows what leads to this relationship formation and if 
the students placed in these remedial courses recognize a connection between their relationship 
with their advisor and their overall success. If this relationship is shown to have an effect on the 
success of these students, it could change the way advisors work with remedial students. 
Purpose  
The purpose of this study was to determine if there is a connection between the success of 
remedial level community college students and the relationship with their academic advisor.  
Research Question 
 The research question for this study was, “Do students who are currently enrolled in 
developmental courses feel there is a connection between their success and the relationship they 
have with their advisor?” 
Methodology 
 To determine the answer to this research question, a survey was developed and 
administered to first and second year community college students who have taken or are 
currently enrolled in remedial level courses. The survey was designed to obtain feedback 
regarding their overall experience in these courses, to determine if they observed a relationship 
between their success and their advisor/advisee relationship, to identify barriers they felt might 
prevent these relationships, as well as suggestions for ways to improve this relationship.  
Definitions 
 For this study, the term remedial education was defined as, "sequences of increasingly 
advanced courses designed to bring underprepared students to the level of skill competency" 
(wikipedia) that are required based on test scores in math, reading and English.  
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The term success is defined by the Miriam-Webster dictionary as a “desired or favorable 
outcome” (Success, 2011). In this study, the term success and the desired outcome are the 
completion of a remedial course sequence and the completion of the program a student is 
enrolled in.  
Limitations 
The research population for this study was limited to one institution in a rural setting. 
This limits the spectrum of results and does not allow the ability to look at how trends may be 
different in a larger, more urban college setting.  It also does not allow the ability to look at 
trends across larger geographical regions.  
Another limitation was that the researcher currently works as a student advisor at the 
institution the research took place. Because of the relationships already in place, the honesty and 
openness of the answers may have been hindered.  
The third limitations to this study was obtaining a good percentage or representation of 
responses back since there is no real incentive for students to complete it, and since the survey 
will only be given through email, so it is dependent upon students regularly checking their email. 
Summary 
With an increase in the number of students who are not testing into college level courses, 
the ability to work effectively with and retain these students is essential for community colleges. 
The advisor plays an important role in working with students. The results of this study can offer 
some insight into how students perceive this relationship. They may also inform college staff 
about ways to strengthen these advising relationships.  
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Chapter Two 
LITERATURE REVIEW 
Introduction 
Community colleges face many challenges when working with and serving a wide variety 
of students. One of the biggest challenges is working with students who come to college and are 
not prepared academically for college level courses.  As many as 50% of first time students are 
placed in remedial or developmental course work that must be successfully completed before 
they are able to move into college level classes (Bailey, Jeong & Cho, 2008). This literature 
review will explore the issue of remedial education, including what it is, its effect on colleges, 
the role of the advisor in working with students who test into remedial coursework, and other 
factors that may influence student success. 
Definition and Effects of Remediation  
According to a Wikipedia: 
Postsecondary remedial education (also known as postsecondary remediation, 
developmental education, basic skills education, compensatory education, or preparatory 
education) is a large and growing segment of higher education in the United States. It is 
composed primarily of sequences of increasingly advanced courses designed to bring 
underprepared students to the level of skill competency expected of new college 
freshmen (Remedial education, n.d.).  
Remedial education is found in four year institutions and community colleges alike, with the 
focus most often on math and reading/English skills. Although remedial education is commonly 
found at many types of post secondary institutions, it is much more prevalent at community 
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colleges. It is not consistently defined across institutions; instead it is most commonly defined at 
individual institutions (Oudenhaven, 2002). Most community colleges do not require ACT or 
SAT test scores for admission, but instead rely on grades from high school, GED scores, and the 
results of their own assessment tool. Schools are also able to decide which students they assess 
and which assessment tool they use. There is also no state or national consistency to this, making 
it hard to agree on who is a remedial student and who is not (Oudenhaven, 2002).  
This lack of consistency and a common definition has led to discrepancies between colleges as to 
who are remedial students and what these students are required to do to complete a remedial 
sequence. 
 Students who are placed in remedial or developmental courses often need to complete a 
sequence of developmental courses before they are able to register for college level coursework. 
This sequence of classes is determined by each institution and based on test scores. Taking this 
sequence of courses can lead to frustration from the student, and ultimately, can lead to the 
student dropping out. Bailey, Jeong & Cho (2008) followed a group of students in Achieving the 
Dream: Community Colleges Count, which is a multi-year, national initiative to help community 
college students succeed.  They found “across all levels of remediation…approximately one half 
of all developmental students did not finish the first course to which they were referred, for both 
math and reading” (Bailey, Jeong & Cho, 2008, p. 13). It is also likely that many students who 
are placed in these never enroll in any of these courses, or do not finish the proper sequence of 
remedial courses they need to move into the next level of coursework. This ultimately affects 
remediation and completion rates at the institution these students are attending.  
 Despite these challenges, remedial education does still have support within education, 
and can be beneficial for students who are not ready for college level courses. A study by 
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Schoenecker, Bollman, and Evens (1998), showed “community college students who were 
recommended for remedial, non-degree courses but did not take them (noncompleters) had lower 
average GPAs and lower subsequent registration (persistence) rates than students who completed 
remediation” (Brothen & Wambach, 2004, p. 17). This shows that successful completion of this 
sequence can greatly benefit the student and help them to be successful in reaching their goals.   
The Role of Advising Students in Remedial Education 
 It has been suggested that working closely with an advisor can contribute to students’ 
successful completion of these courses. Makela (2006) has observed that advisors are often the 
first point of contact for students and can “provide a productive setting for establishing a positive 
tone for self and academic discovery, while assisting students in finding their place within higher 
education” (p. 2). Though it appears there is support for the idea that advising can play an 
important role in student success with remedial education, different ideas exist for how this will 
be effective and successful. 
  A study at the University of Wyoming observed an advisor working with eleven students 
and identified nine components of personalization: prepping, attending, bonding, disclosing, 
laughing, counseling, normalizing, coaching and continuing (Smith, 2005). These components 
can be beneficial when building a relationship between a student and advisor. Further research 
suggests the personalization should happen early on in the student’s education for it to truly be 
effective. Elizabeth Wilmer (2008) stated “proper advising from the beginning of a student’s 
college experience through graduation is one of the single most important services an institution 
can provide to increase student retention. This is especially true with developmental students” (p. 
13). If this relationship does not occur early in a student’s career, it is very likely the student will 
never have a relationship with an advisor, leading to a reduced chance of academic success.  
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 Acknowledging the critical  role of the advisor for student success, it is also important 
that advisors are familiar with various methods and interventions for working with students who 
are placed in remedial coursework. Makela (2006) found “a positive impact is attainable when 
student development professionals understand the structure, strengths and weaknesses of 
traditional advising theories and strategies” (p. 2). One such strategy is Strength Based Advising, 
which is based on the idea that, “students have talents that they bring to the academic 
environment” (Schreiner & Anderson, 2005, p. 21) This method is also based on student 
motivation, focuses on possibilities, and framing tasks or behaviors in terms of what is done well 
versus what has been a failure. With a Strength Based method, the student is not focused on their 
remedial education, but rather, on their overall goals and what they do well.  
Some other suggested interventions include using multiple approaches, setting high 
standards, helping link coursework and experiences so students are able to see how they 
contribute to learning, and providing encouragement and support (Levin & Calcagno, 2008).   
These various methods all require ample time for the advisor to work with and increase the time 
spent with each student (McKlenney, 2009). These suggested interventions and methods of 
working with students leave much room for the advising process to be individualized for each 
student and within each organization.  All of these methods and interactions require active 
participation by the student to be truly effective.  
Other Factors Which Contribute to Student Success 
 Though advising can help lead to a higher rate of success for students who are placed in 
remedial education, there are also some other institutional factors that influence this. Bailey, 
Jeong & Cho (2008) noted that various factors such as college size and student make up can also 
affect student success. They suggested that colleges combine levels of remedial education to 
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reduce the number of steps students need to go through in order to reach college level courses. 
Levin & Calcagno (2008) recommended restructuring curriculum so that remedial courses are 
not taught in isolation but in conjunction with another course. They also advocated adopting new 
or different class strategies when teaching courses with students in remedial level courses. These 
factors are all elements that must be explored when examining the complex area of remedial 
education. Each of these elements would warrant significant institutional change, which was not 
touched on in depth in any of the articles that suggested other ideas for promoting student 
success. 
Conclusion 
 Remedial education is a growing issue for community colleges around the United States. 
Using advising to aid remedial students could contribute to a higher success rate for many of 
these students. For many colleges, this would require a restructuring of the current advising 
process. Changes to the way advising is delivered would likely drive change within the 
institutions as to how remedial education is defined, as well as how these courses are delivered. 
All of these factors could help achieve a higher rate of student successful course completion 
among remedial students, and lead to a better experience for the all of the students community 
colleges serve. 
 
 
 
 
 
 
 
ADVISING RELATIONSHIP   9 
 
Chapter 3 
METHODOLOGY 
Background  
The research shows that the relationship of an advisor and advisee affects the success of 
remedial level students. It is important to determine what students think and if there are ways 
that advisors can improve or change the way they work with these students. The purpose of this 
study is to see whether students feel there is a connection between their success and their 
relationship with their advisor.  
This chapter will describe the setting and how participants were selected for this study. It 
will also cover the questions used in the survey, how the survey was given and will conclude 
with how the data was gathered and analyzed.     
Setting & Participants 
Participants for this study, were students who were enrolled in remedial level courses 
during the academic years of 2009-2010 and 2010-2011, or who were currently enrolled in a 
remedial level class at Minnesota West Community and Technical College (MN West). MN 
West is a comprehensive community and technical college located in southwestern MN. The 
college is comprised of five campuses and three sites. Underprepared and underserved students 
account for 73.6% of the student population and 8.6% of the students are students of color 
(Minnesota West Community & Technical College, 2010).  
The research was conducted on MN West’s largest campus in Worthington, which enrolls 
approximately 1,100 full time and part time students- enrolled in both face to face and online 
courses. This campus also has the highest percentages of diverse and non-traditional students 
among the five campuses of the college. Permission to conduct research at MN West was 
obtained from the Provost and Campus Dean of MN West (See Appendix A). 
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In order to obtain contact information needed on the initial participants, the researcher 
worked with the proper personnel at MN West, which included the registrar, and technology 
staff.  The researcher also contacted instructors who were currently teaching remedial level 
courses to let them know about the survey and to have them encourage their students to 
participate if they wished to.  
Data Collection and Procedures & Research Design 
To collect data for this mixed methods study, participants were sent, via their MN West 
student email accounts, an electronic survey from Survey Monkey. Due to the nature of the 
survey tool used, all responses to the survey were anonymous and confidential. The only person 
with access to this information was the researcher.  
The survey consisted of both multiple choice and open-ended questions designed to offer 
participants the opportunity to express themselves. Participants were asked to respond to the 
following questions:  
1. What is your gender? 
 
2. What age category do you belong to? 
 
3. How long have you been a student at MN West? 
 
4. How many preparatory (remedial) courses have you taken while at MN West? (e.g. 
ENGL 0090, ENGL 0095, STSK 0090, STSK 0095, MATH 0098) 
 
5. Do you feel the preparatory classes prepared you for the next level of courses? 
 
6. What was your advisor’s role in helping you with your courses? 
 
7. Did you advisor explain why the preparatory classes were important? 
 
8. Do you feel your advisor has impacted your success in these classes? Why or why 
not? 
 
9. Do you feel the relationship you have with your advisor is important for your 
success? Why or why not? 
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10. When you think back, what might have been done to strengthen your relationship 
with your advisor? Or, what currently could be done to strengthen your relationship 
with your advisor? 
11. Please list two things your advisor can do to help you be successful in school. 
 
12. Are there any other services that are not offered that you feel would be beneficial to 
you as a student? (i.e. study groups, more tutoring, etc) 
 
13. Thank you for taking the time to fill out this survey! If you have any additional 
comments, feel free to leave them here.  
 
Participants were also asked to read and sign a consent form before participating. (See 
appendix B).  The participants were reminded that results were completely anonymous, and that 
their participation was voluntary.  
After the initial email contact, two email reminders were sent to the invited participants 
asking for their response to the survey. A follow up email was also sent to instructors.   
Data Analysis 
Once the deadline for submitting responses had ended, the researcher used the tool 
Survey Monkey to tabulate and collate the data that had been collected.  
For the multiple choice questions, the researcher looked at the percentages for each 
answer available to determine the most frequently selected responses. These percentages gave a 
clear indication of how the majority of respondents answered the questions.  
For the open ended questions, the researcher looked for common answers among the 
responses to see if there were similarities in the thoughts and feelings of the participants who 
responded. To achieve this, the researcher first read through the answers for each question, then 
grouped together common responses. The researcher was able to see trends from the way 
questions were answered, as well as how the majority of respondents answered the question.  
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Summary 
 This mixed methods study used an electronic survey tool, Survey Monkey, to collect 
data. The survey encouraged respondents to express how they felt about remedial level courses, 
explain how their advisor did or did not assist them, and indicate what they felt could be done to 
strengthen the relationship with their advisor. In Chapter 4 the data collected in the survey and 
the results of the data analysis will be presented.   
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Chapter 4 
RESULTS 
Background 
 The purpose of this study was to determine if students feel there is a connection between 
student success and their relationship with their advisor. Students at Minnesota West Community 
and Technical College in Worthington, MN who had participated in or who were currently 
enrolled in remedial level courses were surveyed using the online tool, Survey Monkey. The 
researcher used the Survey Monkey tool to tabulate and collate the results.  The survey was sent 
to all MN West students on the Worthington campus as it was not possible to separate out those 
who had been in remedial level courses. There were 40 total respondents to the survey out of a 
possible 500. Of these respondents, 10 had not taken any remedial level courses.  
This chapter will focus on the results of the survey and conclude with discussion about 
what the results mean and how connect to research that has already been done in this field of 
study.  
Survey Results 
The first question asked of participants was their gender. Table one shows what the 
percentages of each gender were represented in the study. Results are shown in table 1.  
Table 1 
Gender breakdown of participants 
 Response Percent Response count 
Male 25% 10 
Female 75% 30 
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The large majority of respondents were female, with only one quarter being male.  
The second question asked participants, to identify their age category. Table 2 shows the 
different percentages that represented each age group.  
Table 2 
Ages of participants 
Age Response Percent Response Count 
17-25 42.5% 17 
26-35 30.0% 12 
36-45 20% 8 
45+ 10% 4 
 
The majority of participants in this question were in the 17-25 age bracket, followed by the 26-
35 age bracket. The other age groups also had representation which gave a variety of views and 
experience to the survey.  
 Participants were asked, how long they have been a student at MN West? The results are 
shown in Table 3. 
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Table 3  
  Length of time as student at MN West 
Time at MN West Response Percent Response Count 
1 semester 27.5% 11 
1 year 20.0% 8 
1.5 years 7.5% 3 
2 years 20.0% 8 
More than 2 years 25.0% 10 
 
The majority of participants who answered this question had been students for one semester, 
however the next largest group had been students for over two years. The group that had the least 
number of participants had been a student for 1.5 years.  
 Participants were asked to indicate how many preparatory classes they have taken while 
at MN West? (e.g. ENGL 0090, STSK 0090, STSK 0095, MATH 0098, MATH 0099). Results 
are shown in table 4. 
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Table 4 
Number of preparatory classes taken by respondents 
# of courses Response Percent Response Count 
0 25% 10 
1 17.5% 7 
2 27.5% 11 
3 17.5% 7 
4 2.5% 1 
5+ 15.0% 6 
  
The majority of respondents had taken 2 preparatory classes, while the next largest groups of 
respondents had not taken any. The respondents who had not taken any were instructed to stop 
the survey at this point. There were also large groups that had either taken one or three 
preparatory classes and 15 percent had taken five or more preparatory courses.  
 Participants were asked if they felt the preparatory classes prepared them for the next 
level of courses? For this question, only 30 participants answered. Results are shown in Table 5. 
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Table 5 
  Feelings about preparatory classes preparing for the next level of courses 
 Response Percent Response Count 
Yes 56.7% 17 
Some 33.3% 10 
No 3.3% 1 
I’m Not Sure 6.7% 2 
  
The participants who responded to this question felt that their preparatory classes did prepare 
them for the next level of coursework, while one third felt it helped some. Only 3 percent felt 
that they didn’t help at all.  
 Participants were asked to select a response that most closely described their advisor's 
role in helping them with their courses? Results are shown in Table 6. Again, only 30 
participants answered this question. 
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Table 6 
Advisors role in helping with classes 
 Response Percent Response Count 
My advisor helped pick 
which 
courses would be best for me 
and explained why 
63.3% 19 
My advisor picked my 
courses for me with no 
explanation why I was 
taking them 
6.7% 2 
My advisor did not help me 
pick classes 
20.0% 6 
Other (please specify) 13.3% 4 
  
Almost two thirds of the respondents to this question felt their advisor helped them to pick 
classes and clearly explained why they needed those classes. Only 20 percent of respondents felt 
their advisor did not help at all. In the other category, responses included comments about 
specific instructors for remedial classes, having more courses available throughout the year and 
specifically for adult learners, how their advisors chose or did not choose the classes that were 
required of them.  
 Participants were asked to indicate whether their advisor explained why the preparatory 
classes were important? There were only 30 responses for this question. Results are shown in  
Table 7. 
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Table 7 
  Explanation of why preparatory classes are important 
 Response Percent Response Count 
Yes 70.0% 21 
No 23.3% 7 
Other (please specify) 6.7% 2 
 
One respondent indicated they had not been assigned to an advisor until after they had 
taken preparatory classes. Another reported difficulties experienced as a non-English speaking 
student.  
 The next question in the survey was the first open ended response question. Participants 
were asked if they felt their advisor had impacted their success in these classes. Why or why not? 
There were 27 responses to this question, which indicates that 3 of the respondents who had 
taken remedial courses did not respond to this question.  Of the 27 responses 16 said “yes”, they 
thought their advisor had impacted their success. Some reasons given for this included, “Yes, 
because she knew the field I was going into and knew what would interest me”, “Yes, they have 
answered questions whenever I had any”, “Yes she let me know how important these classes 
were to help prepare for other classes that dealt with all these areas”, “Yes, they are very helpful 
and if we still don't understand something they go over it again as a refresher”. 
 The remaining 11 responses to the question were either not sure if their advisor had any 
impact on their success or said, “no”, their advisor did not impact their success in any way. Some 
reasons given for this response included, “She (the advisor) just told me what I needed to take 
and how much I needed to pay”; “I actually don't know who my advisor is I just went in and had 
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help picking my classes and I do think that the classes that were chosen will impact my success”; 
“No. He is nice, but really has no clue what is going on”. These responses indicate they did not 
feel a relationship was in place with their current advisor. However, even though some students 
thought their advisor didn’t impact their success, they observed there was student responsibility 
as well. One respondent said, “not really but it’s my fault I didn’t ask questions”. 
 Participants were asked if they felt the relationship they had with their advisor was 
important for their success? Why or why not?” Eleven of the respondents skipped this question, 
including the students who stopped the survey. Twenty-five of the respondents felt the 
relationship with their advisor was important for success. One respondent said, “Yes, because 
you feel more comfortable and encouraged by your advisor also it makes you feel you're 
important”. Another respondent observed, “Yes, I feel that getting to know my advisor has 
helped me a lot in futuring my education”. It is evident that most of the respondents felt that their 
advisor can and could play a big role in their success in college.  
 Some of the reasons that people did not think the relationship with their advisor was 
important were, “No because I never talk to her and I don’t go to her if I need help”; “Well I 
really don't think that it is that important to me”; “No. I am the one doing the work, not him. I 
would be more helpful if he would know what was going on”. These particular students felt they 
had more responsibility in their success and achievements than their advisor did.  
 Participants were asked, “When you think back, what might have been done to strengthen 
your relationship with your advisor? Or, what currently could be done to strengthen your 
relationship with your advisor?”  Of the 26 who responded to this question some common, or 
multiple themes emerged. These included, more communication from both advisors and students 
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and asking more questions to advisors. There was also mention of having advisors be readily 
available to students.  
 Participants were then asked to list two things their advisor could do to help them be 
successful in school. Twenty-five of the survey participants responded to this question. Some 
common responses to how an advisor can help them succeed included: clearly explaining 
different processes to students (i.e. classes needed, registration processes), spending time visiting 
with students to get to know what their academic and personal goals are, knowing the transfer 
processes, and being honest with advisees at all times.  
 Finally, the participants were asked, “Are there any other services that are not offered that 
you feel would be beneficial to you as a student? (i.e.study groups, more tutoring, etc)”. The 
majority of respondents could not think of any other additional services they would like. The few 
suggestions that were made included having study groups, and providing more services for 
students who speak English as their second language.  
 The survey participants then had the opportunity to provide any additional questions or 
comments.  Comments were largely unrelated to the study or questions that were included in the 
survey.  
Connections to Literature 
A review of the data collected for this study showed an overall feeling from students that 
the relationship with their advisor was important to their overall success in school. However, the 
experiences students have had with their advisor varied greatly, as do the ways they felt their 
advisor could better assist them and contribute to their success in college. 
Literature has suggested that students who test into remedial level courses are at a higher 
risk of dropping out and not successfully completing their program. Makela (2006) pointed out 
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that advisors are often the first point of contact for students and can “provide a productive setting 
for establishing a positive tone for self and academic discovery, while assisting students in 
finding their place within higher education” (p. 2).  This was echoed in the responses students 
gave when answering question about whether students felt their relationship with their advisor 
was important for their success. Many students said their advisor helped to guide them in their 
programs and help them to achieve their goals. It is clear that this is an important piece for 
students, and especially for students who are not at college level when they begin classes.  
 While feelings about whether remedial level courses prepared students for the next level 
of courses varied in the survey results, so did the ideas about what their advisor could do to 
strengthen their relationship. There were many comments about students wanting their advisor to 
know them personally and acknowledging their particular strengths and weaknesses. This 
concept of a personal relationship with an advisor is similar to the idea of Strength Based 
Advising that Schreiner and Anderson (2005) introduced, which is based on the idea that, 
“students have talents that they bring to the academic environment” (p. 21) Strength Based 
Advising is also based on student motivation, focuses on possibilities, and framing tasks or 
behaviors in terms of what is done well versus what has been a failure. With a method like this, 
the student is not focused on their remedial education, but rather focused on their overall goals 
and what they do well.  
The survey results also indicated that students want individualized attention and an 
advisor that has the time to truly get to know them. Creating this personal relationship could 
greatly benefit the students and advisors and contribute to retaining at risk students. A study done 
at the University of Wyoming showed the ability of the advisor to work effectively with students 
who are placed in remedial education is also dependent on the ability of the advisor to 
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individualize, or personalize the advising process for each student (Smith, 2005). This 
relationship should also be established early in the student’s time at the college. A few 
respondents to the survey indicated they were not aware of who their advisor was, or that they 
needed to make an appointment to see their advisor. These types of roadblocks would 
undoubtedly hinder the relationship with an advisor and advisee, and therefore could hinder the 
success of the student.  
Though it does seem like the relationship between an advisor and advisee can help lead to 
both success for the student and higher rates of retention and program completion, it is important 
to acknowledge that what works for one student may not for another student. There are other 
outside factors that can contribute to or hinder the success of students. Bailey, Jeong & Cho 
(2008) point out various factors such as college size and student make up can also affect student 
success. They suggest that colleges try to combine levels of remedial education to lessen the 
steps students need to go through in order to reach college level courses. Personal, family and 
health issues are also outside influences that can hinder program completion. When asked, “Do 
you feel the relationship you have with your advisor is important for your success?”, one student 
replied, “Well I really don't think that it is that important to me”. Making students see or feel this 
relationship is important for their success is a vital component.  
Though the survey results had many parallels to the research in this field, there were still 
no clear indications about how advisors can create a personalized, supportive environment with 
each student, though having more communication with and from advisors was a common theme. 
This type of personalized advising requires ample time for both the advisor and advisee to work 
with each other, and would rely on student and advisor buy-in.  
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Chapter 5 
CONCLUSION AND RECOMMENDATIONS 
Background 
 The purpose of this study was to determine if students felt there is a connection between 
student success and their relationship with their advisor. Students at Minnesota West Community 
and Technical College in Worthington, MN who had participated in or who were currently 
enrolled in remedial level courses were surveyed using the online tool, Survey Monkey. It was 
clear the students who participated in the survey did think their advisor played a role in their 
success, but the ideas of how or why this was important varied. Most expressed they wanted their 
advisor to get to know them personally, as well as know what their dreams and goals are.  
Educational Implications 
 With as many as 50% of first time students being placed in remedial or developmental 
course when they come to college (Bailey, Jeong & Cho, 2008) it is very important to find 
effective ways to work with and retain these students. It has been suggested that the advisor 
plays a very important role in the success of the remedial level students, and is often the first 
point of contact for these students. In fact, Elizabeth Wilmer (2008) stated “proper advising from 
the beginning of a student’s college experience through graduation is one of the single most 
important services an institution can provide to increase student retention. This is especially true 
with developmental students” (p. 13). With more and more jobs requiring a college education, 
looking at how we can make all students become successful is very important. 
 This results of this study showed, on a small scale, that remedial level students did find 
their relationship with their advisor to be important to their success at a community college level. 
These students were also looking for a more personalized relationship with their advisor. This 
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indicates that a more personalized relationship between the student and advisor could lead to 
higher rates of success and retention for students.  
 Previous research and results of this survey both indicate that having a personalized 
relationship between the advisor and advisee can be key to student success. However, this leads 
to the question of how this can happen, and why it does not happen more frequently. Creating a 
personalized style of advising in the college setting would most likely lead to a restructuring of 
how the advising process is done at each institution, and would require a lot of time from both 
the students and the advisors. There are also questions about how many students a person could 
or should advise in order to be able to manage this type of relationship building.  
Recommendations for Future Research 
 Future studies should continue to focus on the role of the advisor in student success at the 
community college level, especially students who test into a remedial level course. Since this 
study was done a very small scale, it would be interesting to expand the research to community 
colleges throughout the United States to see if there are similar findings on a larger scale. It 
would also be interesting to examine advisor observations about working with remedial students 
and what they feel are the most successful tools for creating personalized relationships. A further 
study could even expand into a four year college or university to see how advising may differ in 
that environment.  
 If this particular study were to be replicated, it should include even more responses from 
remedial level students. This could be done through offering the survey, as well as focus groups 
for these students to participate in. Additional responses might reveal more obvious patterns and 
reasons why students do or do not feel their relationship with their advisor is important for their 
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success. It also would have been interesting to survey advisors to see what their feelings are 
behind them impacting the success of students, and how they feel this is done.  
Summary 
 Every student has a unique college experience, and the relationship a student has with 
their advisor is an experience that can influence the success of that student. This relationship 
requires a lot of time and communication from the advisor and student, but could be the 
difference in retaining the students who are most at risk of not completing their area of study.  
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APPENDIX A 
 
 
 
 
 
 
 
February 17, 2011 
 
 
 
 
Institutional Review Board 
MMC 820 
420 Delaware St. SE 
Minneapolis, MN   55455 
 
To Whom It May Concern: 
 
On behalf of graduate student, Ms. Beth Bents, Minnesota West Community and Technical 
College is supportive of hosting Ms. Bents' graduate work within this college.  A review has 
been completed by the Provost, Dr. Jeff Williamson, and Campus Dean, Dawn Gordon, and IRB 
approval has been granted to Ms. Bents.  The nature of the research is relevant to Ms. Bents' 
professional employment and can also contribute to the body of knowledge within advising and 
education. 
The College looks forward to working with Ms. Bents as she completes her study. 
Respectfully, 
 
Dawn M. Gordon, MS, MBA, RN 
Director of Nursing - PN  
Campus Dean - Worthington Campus 
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APPENDIX B 
EMAIL TO PARTICIPANTS 
 
Hello! 
You are invited to be in a research study about the advisor and advisee relationship and how it 
may affect the success of students placed in remedial level courses. You were selected as a 
possible participant because you have taken or are currently enrolled in a remedial level course. 
This study is being conducted by: Beth Bents, University of MN Duluth Graduate Student. 
Attached to this email, you will find a consent form that I ask you read over before agreeing to 
participate in this study. Should you agree to participate, please follow the link below and fill out 
the survey in Survey Monkey. The survey shouldn’t take more than 10 minutes to complete. 
Please fill it out by (deadline TBD). You will find the survey at, http://www... 
If you have any questions or concerns, please let me know. Thank you in advance for your 
participation! 
Beth Bents 
(signature) 
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APPENDIX C 
THE ROLE OF ACADEMIC ADVISING IN WORKING WITH UNDERPREPARED 
COMMUNITY COLLEGE STUDENTS 
You are invited to be in a research study about the advisor and advisee relationship and how it 
may affect the success of students placed in remedial level courses. You were selected as a 
possible participant because you have taken or are currently enrolled in a remedial level course. I 
ask that you read this form and ask any questions you have before agreeing to be in the study. 
This study is being conducted by: Beth Bents, University of MN Duluth graduate student 
Procedures: 
If you agree to be in this study, I ask that you do the following things: 
Fill out an electronic survey using the tool, Survey Monkey. The link to the survey is provided in 
the email. 
Confidentiality: 
The records of this study will be kept private. In any sort of report we might publish, I will not 
include any information that will make it possible to identify a subject. Research records will be 
stored securely and only researchers will have access to them. 
Voluntary Nature of the Study: 
Participation in this study is voluntary. Your decision whether or not to participate will not affect 
your current or future relations with the University of Minnesota or MN West Community & 
Technical College. If you decide to participate, you are free to not answer any questions or 
withdraw at any tie without affecting those relationships. 
Contacts and Questions: 
The researcher(s) conducting this study is (are): Beth Bents. You may ask any questions you 
have now. If you have questions later, you are encouraged to contact her at MN West 
Community & Technical College, 507-372-3418, or beth.bents@mnwest.edu.  
If you have questions or concerns regarding this study and would like to contact someone other 
than the researcher(s), you are encouraged to contact the Research Subjects’ Advocate Line, 
D528 Mayo, 420 Delaware St. Southeast, Minneapolis, MN 55455; (612) 625-1650.  
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APPENDIX D 
SURVEY QUESTIONS 
1. What is your gender? 
a. Male 
b. Female 
 
2. What age category are you currently in? 
a. 18-25 
b. 26-35 
c. 36-45 
d. 45 + 
 
3.  How long have you been a student at MN West? 
a. One semester 
b. 1 year 
c. 1.5 years 
d. 2 years 
e. More than 2 years 
 
4. How many preparatory classes have you been taken while at MN West? (e.g. ENGL 
0090, 0095, STSK 0090 or 0095, MATH 0098 or 0099) 
a. 1 
b. 2 
c. 3 
d. 4 
e. 5 + 
 
5. Do you feel these courses prepared you for the next level of classes? 
a. Yes 
b. Some 
c. No 
d. I am not sure 
 
6. What was your advisor’s role in helping you with your courses? 
a. My advisor helped pick which courses would be best for me and explained why 
b. My advisor picked my courses for me with no explanation why I was taking them 
c. My advisor did not help me pick classes 
d. Other. Explain: 
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7. Did your advisor explain to you why the prep courses were important? 
a. Yes 
b. No 
EXPLAIN: 
 
8. Do you feel your advisor has impacted your success in these classes? Why or why not? 
 
9. Do you feel the relationship you have with your advisor is important for your success? 
Why or why not? 
 
10. When you think back, what might have been done to strengthen your relationship with 
your advisor? Or, what currently could be done to strengthen your relationship with your 
advisor? 
 
 
11. Please list two things your advisor can do to help you be successful in school. 
 
12. Are there any other services that are not offered that you feel would be beneficial to you 
as a student? (i.e. study groups, more tutoring, etc) 
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APPENDIX E 
SURVEY RESULTS FROM SURVEY MONKEY 
1 of 16 
Bents- Advising & Remedial Education 
1. What is your gender? 
Response 
Percent 
Response 
Count 
Male 25.0% 10 
Female 75.0% 30 
answered question 40 
skipped question 0 
 
2. What age category do you belong to? 
Response 
Percent 
Response 
Count 
17-25 42.5% 17 
26-35 30.0% 12 
36-45 20.0% 8 
45+ 10.0% 4 
answered question 40 
skipped question 0 
2 of 16 
 
3. How long have you been a student at MN West? 
Response 
Percent 
Response 
Count 
1 semester 27.5% 11 
1 year 20.0% 8 
1.5 years 7.5% 3 
2 years 20.0% 8 
More than 2 years 25.0% 10 
answered question 40 
skipped question 0 
 
4. How many preparatory classes have you taken while at MN West? (e.g. ENGL 
0090, STSK 0090, STSK 0095, MATH 0098, MATH 0099) 
Response 
Percent 
Response 
Count 
0 (if zero you may stop the survey now) 25.0% 10 
1 17.5% 7 
2 27.5% 11 
3 17.5% 7 
4 2.5% 1 
5+ 15.0% 6 
answered question 40 
skipped question 0 
3 of 16 
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5. Do you feel the preparatory classes prepared you for the next level of courses? 
Response 
Percent 
Response 
Count 
Yes 56.7% 17 
Some 33.3% 10 
No 3.3% 1 
I'm not sure 6.7% 2 
answered question 30 
skipped question 10 
 
6. What was your advisor's role in helping you with your courses? 
Response 
Percent 
Response 
Count 
My advisor helped pick which courses would be best for me and explained why 63.3% 19 
My advisor picked my courses for me with no explanation why I was taking them 6.7% 2 
My advisor did not help me pick classes 20.0% 6 
Other (please specify) 13.3% 4 
answered question 30 
skipped question 10 
4 of 16 
 
7. Did your advisor explain why the preparatory classes were important? 
Response 
Percent 
Response 
Count 
Yes 70.0% 21 
No 23.3% 7 
Other (please specify) 
6.7% 2 
answered question 30 
skipped question 10 
 
8. Do you feel your advisor has impacted your success in these classes? Why or 
why not? 
Response 
Count 
27 
answered question 27 
skipped question 13 
 
9. Do you feel the relationship you have with your advisor is important for your 
success? 
Why or why not? 
Response 
Count 
29 
answered question 29 
skipped question 11 
5 of 16 
10. When you think back, what might have been done to strengthen your 
relationship with 
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your advisor? Or, what currently could be done to strengthen your relationship 
with your 
advisor? 
Response 
Count 
26 
answered question 26 
skipped question 14 
 
11. Please list two things your advisor can do to help you be successful in 
school. 
Response 
Count 
25 
answered question 25 
skipped question 15 
 
12. Are there any other services that are not offered that you feel would be 
beneficial to you 
as a student? (i.e. study groups, more tutoring, etc) 
Response 
Count 
23 
answered question 23 
skipped question 17 
6 of 16 
 
13. Thank you for taking the time to fill out this survey! If you have any additional 
comments, 
feel free to leave them here. 
Response 
Count 
8 
answered question 8 
skipped question 32 
Q6. What was your advisor's role in helping you with your courses? 
1 one I had to take because of a nuring math - for which the instructor was awful!! 
her assignements and her book had incorrect info and the other instrictor was 
awsome! she was very helpful 
Apr 4, 2011 12:32 PM 
2 I did wait for a year in order to be able to take that class since I working in the 
class that I need in order to cumplit my degree english is my second language 
and I been waiting for 2 years in order to be in the nursing program , I will love to 
see more for adult eductaion I'm 43 and is very hard to wait for a year since the 
class I need is only offer in fall 
Mar 24, 2011 6:43 PM 
3 My advisor picked them because a piece of paper told him to. Mar 24, 2011 4:59 AM 
4 Advisor gave me the wrong prerepicete class to begin with, so I choose to take 
this class. 
Mar 23, 2011 11:00 PM 
 
Q7. Did your advisor explain why the preparatory classes were important? 
1 I was assigned adviser after I have done my preparatory classes Apr 7, 2011 2:12 PM 
2 I been in college for about 16 years and I was not able to spaek english before 
and I took any class since I did no speak the language well 
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Mar 24, 2011 6:43 PM 
7 of 16 
 
Q8. Do you feel your advisor has impacted your success in these classes? Why or why not? 
1 yes Apr 15, 2011 8:36 PM 
2 Yes, because she knew the field I was going into and knew what would interest 
me. 
Apr 12, 2011 9:25 AM 
3 I did not have an advisor. I knew the classes I needed and I took them:) Apr 8, 2011 11:30 AM 
4 Somewhat. Apr 8, 2011 6:25 AM 
5 Yes, It helped me score higher on my accuplacer test. Apr 7, 2011 3:22 PM 
6 Somewhat positive impacts. thanks Apr 7, 2011 2:12 PM 
7 yes because he is updated with me to see how am i doing. Apr 7, 2011 10:40 AM 
8 no Apr 6, 2011 10:29 PM 
9 Yes she let me know how important these classes were to help prepare for other 
classes that dealt with all these areas. 
Apr 5, 2011 10:43 PM 
10 yes, very helpful and undrstanding Apr 5, 2011 8:07 PM 
11 not really but its my fault i didint ask questions Apr 4, 2011 8:33 PM 
12 I choose the one algebra class as it had been sometime since taking algebra - I 
did not have to take it 
Apr 4, 2011 12:32 PM 
13 Yes, they have answered questions whenever I had any Apr 4, 2011 12:18 PM 
14 yes, Mar 31, 2011 7:09 AM 
15 yes Mar 30, 2011 7:22 PM 
16 She just told me what I needed to take and how much I needed to pay Mar 30, 2011 12:52 PM 
17 I actually don't know who my advisor is I just went in and had help picking my 
classes and I do think that the classes that were chosen will impact my success. 
Mar 30, 2011 12:09 PM 
18 Yes, I have refreshed myself on basic skills. Mar 30, 2011 8:38 AM 
19 some what Mar 28, 2011 12:39 PM 
20 yes and no I'm having a hard time in my math class Mar 28, 2011 11:08 AM 
21 I knew that I needed to take these classes to my advisor did not have to tell me 
why I had to take them. 
Mar 26, 2011 2:13 PM 
22 Yes, Beth replied honestly about personalities of the instructors and also content 
of classes so I could pick the best instructor for me. 
Mar 26, 2011 11:56 AM 
23 yes, he help me with classes. He also provide helpful information on the topic at 
hand. 
Mar 25, 2011 4:27 PM 
24 No. He is nice, but really has no clue what is going on. Mar 25, 2011 7:09 AM 
8 of 16 
 
Q8. Do you feel your advisor has impacted your success in these classes? Why or why not? 
25 Yes, I trusted them to make the best class choices for me and the future plans I 
had. If I would have benefited based on my test scores but was not required to 
take a class it may have made the future classes harder. 
Mar 24, 2011 7:45 PM 
26 Not really Mar 24, 2011 4:59 AM 
27 Yes, they are very helping and if we still don't understand something they go 
over it again as a refresher. 
Mar 23, 2011 11:00 PM 
9 of 16 
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Q9. Do you feel the relationship you have with your advisor is important for your success? Why or why 
not? 
1 yes Apr 15, 2011 8:36 PM 
2 Yes, because I have a lot of questions and she is always responding promptly. Apr 12, 2011 9:25 AM 
3 I do believe it is important. You end up taking things you do not need if you try to 
do it all on your own. 
Apr 8, 2011 11:30 AM 
4 It is important to have some help when making decisions when it comes to 
schooling. 
Apr 8, 2011 6:25 AM 
5 Yes, not only is he an adviso but also an instructor. He has seen us at our best 
and our worse. 
Apr 7, 2011 3:22 PM 
6 Not at all and not sure Apr 7, 2011 2:12 PM 
7 yes because you feel more comfortable and encouraged by your advisor also it 
makes you feel you're important. 
Apr 7, 2011 10:40 AM 
8 yes Apr 6, 2011 10:29 PM 
9 Yes you need to have good communication to make your college career go well. Apr 5, 2011 10:43 PM 
10 yes, good communication Apr 5, 2011 8:07 PM 
11 definetly they know more Apr 4, 2011 8:33 PM 
12 Very important, you need to trust them to give you the best advise possible. This 
is your education and it should not be taken lightly 
Apr 4, 2011 2:41 PM 
13 yes, relationships are always good to build with your advisors, instructors, peers, 
etc.. 
Apr 4, 2011 12:32 PM 
14 Yes, they help me whenever needed Apr 4, 2011 12:18 PM 
15 yes Mar 31, 2011 7:09 AM 
16 yes becous he know mortahn me Mar 30, 2011 7:22 PM 
17 No because I never talk to her and I dont go to her if I need help Mar 30, 2011 12:52 PM 
18 Well I really don't think that it is that important to me. Mar 30, 2011 12:09 PM 
19 Yes, if you don't have a good relationship you will not succeed. Mar 30, 2011 8:38 AM 
20 yes Mar 28, 2011 12:39 PM 
21 yes, because it is important for him to understand what I need help with Mar 28, 2011 11:08 AM 
22 I do have a good relationship with my advisor. I am not afraid to ask questions 
and what classes I should take, and that helps me move forward. 
Mar 26, 2011 2:13 PM 
23 Absolutely. Beth's help and guidance about many miscellaneous issues has 
helped me make the best decisions and allowed me to have a positive 
experience when bad decisions would lead to very negative experience. 
Mar 26, 2011 11:56 AM 
10 of 16 
 
Q9. Do you feel the relationship you have with your advisor is important for your success? Why or why 
not? 
24 yes, I feel that getting to know my advisor has helped me alot in futuring my 
education. 
Mar 25, 2011 4:27 PM 
25 No. I am the one doing the work, not him. I would be more helpful if he would 
know what was going on. 
Mar 25, 2011 7:09 AM 
26 Yes, even though I barely know my advisers they have been helpful. I feel 
comfortable letting them know I need help. 
Mar 24, 2011 7:45 PM 
27 yes , It is very important to me to have more contact with her I will like to walk to 
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success and not be left behind 
Mar 24, 2011 6:43 PM 
28 Definatly it is the key to getting the credits you need. Colleges do a poor job with 
this they want you to take more and more so you keep paying. 
Mar 24, 2011 4:59 AM 
29 Yes, the relationship between my advisor is very important. It give me a more 
successful attitude 
Mar 23, 2011 11:00 PM 
11 of 16 
 
Q10. When you think back, what might have been done to strengthen your relationship with your 
advisor? Or, 
what currently could be done to strengthen your relationship with your advisor? 
1 N/A Apr 12, 2011 9:25 AM 
2 There could of been more communication. I have taken all of my classes online. Apr 8, 2011 6:25 AM 
3 Nothing at this time. Apr 7, 2011 3:22 PM 
4 Nothing but I am using my effort to have close relation. Apr 7, 2011 2:12 PM 
5 I'm not so sure. Apr 7, 2011 10:40 AM 
6 dunno Apr 6, 2011 10:29 PM 
7 Ask more questions Apr 5, 2011 10:43 PM 
8 been in class more Apr 5, 2011 8:07 PM 
9 i need to stop in and ask the advisor questions Apr 4, 2011 8:33 PM 
10 I go ask questions if I have them. I am always happy that she is willing to help 
me out. She even listens if it is something personal that may be hindering my 
education. 
Apr 4, 2011 2:41 PM 
11 wouldn't do anything different Apr 4, 2011 12:32 PM 
12 Nothing Apr 4, 2011 12:18 PM 
13 I have to be invite my advisor when I need any help Mar 31, 2011 7:09 AM 
14 is important for me have good relationship Mar 30, 2011 7:22 PM 
15 Asked more questions in what im doing Mar 30, 2011 12:52 PM 
16 I guess I can't answer that question since I don't even know who my advisor is Mar 30, 2011 12:09 PM 
17 Definately try and talk to him or her whenever needed. Mar 30, 2011 8:38 AM 
18 is good Mar 28, 2011 12:39 PM 
19 I need to ask more questions Mar 28, 2011 11:08 AM 
20 We have a great relationship Mar 26, 2011 2:13 PM 
21 Nothing needs to be done differently. Beth is always available to help guide your 
decisions or point you to the right person that can further help me. 
Mar 26, 2011 11:56 AM 
22 Ask a few more questions I had on a few of the course. Mar 25, 2011 4:27 PM 
23 I don't need a relationship with my advisor, all I need is to show up and have him 
assist me in my class choice. 
Mar 25, 2011 7:09 AM 
24 I would like maybe she could send me and e-mail and see my progress and 
advised me how I can improve in order to achieve my goals. 
Mar 24, 2011 6:43 PM 
25 Talk with him more Mar 24, 2011 4:59 AM 
12 of 16 
 
Q10. When you think back, what might have been done to strengthen your relationship with your 
advisor? Or, 
what currently could be done to strengthen your relationship with your advisor? 
26 The willingness to help the students out in any way is what was done to 
strengthen the relationship between us. 
Mar 23, 2011 11:00 PM 
13 of 16 
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Q11. Please list two things your advisor can do to help you be successful in school. 
1 Knowing who I am and knowing what interests me. Apr 12, 2011 9:25 AM 
2 Be honest and set your goals. Apr 7, 2011 3:22 PM 
3 1) pick up courses 2) advising in pre-readiness. Apr 7, 2011 2:12 PM 
4 I think the encouragement and support they give you its good enough and they 
keep up to date with you. 
Apr 7, 2011 10:40 AM 
5 explain why it so hard to get into the RN program Apr 6, 2011 10:29 PM 
6 Explain why these types of classes are needed. Encouragement Apr 5, 2011 10:43 PM 
7 communication explanantion Apr 5, 2011 8:07 PM 
8 im not sure Apr 4, 2011 8:33 PM 
9 Be there if I have an appointment scheduled Listen if something is bothering me 
even if it is not school related but may affect my schooling 
Apr 4, 2011 2:41 PM 
10 let us online students know what is available and what is out there to find our 
info, and to get back to us in a timely manner 
Apr 4, 2011 12:32 PM 
11 Check in once in awhile to see if we need anything Apr 4, 2011 12:18 PM 
12 Advise me which one is important nesserly for school program Mar 31, 2011 7:09 AM 
13 Explain things to me and Help me with where I want to go Mar 30, 2011 12:52 PM 
14 I think that the things an advisor can do to help is know what classes you need to 
take in order to get your diploma or degree. 
Mar 30, 2011 12:09 PM 
15 make sure you understand what is going on in class. help you when you ask fore 
help. 
Mar 30, 2011 8:38 AM 
16 teacher care more for students feelings Mar 28, 2011 12:39 PM 
17 Visit more with me and help me figure out what I need to do to better succeed 
and what help I need 
Mar 28, 2011 11:08 AM 
18 Lead me in the right direction when it comes to classes, and be there if I have 
questions 
Mar 26, 2011 2:13 PM 
19 1. Accurately assess your strengths/weakness to point you in the right direction 
for class selection, while also accurately explaining what is the class content. 
(also listing other elective classes/tutoring that my be helpful) 2. Make sure you 
understand the list of classes necessary to meet your goal. 
Mar 26, 2011 11:56 AM 
20 Aside from what he did to help me achive my goal, or come close, not thing 
comes to mind. 
Mar 25, 2011 4:27 PM 
21 Know what is going on. Know which classes will transfer to other institutions Mar 25, 2011 7:09 AM 
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Q11. Please list two things your advisor can do to help you be successful in school. 
22 1. Be upfront and honest if test scores may not look favorable to the chosen 
career; explain options that will prepare the student. 2. Take time to find out 
what the entire future career goals are. Do you plan to continue on to a different 
school... 
Mar 24, 2011 7:45 PM 
23 1.-see what will be my strength 2.- walk me to the right pad Mar 24, 2011 6:43 PM 
24 Know the area better. Work more one on one. Mar 24, 2011 4:59 AM 
25 Help us understand the material better (which she does a good job of). Work 
sheet with problems would help me become more successful in the class. 
Mar 23, 2011 11:00 PM 
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Q12. Are there any other services that are not offered that you feel would be beneficial to you as a 
student? (i.e. 
study groups, more tutoring, etc) 
1 no Apr 15, 2011 8:36 PM 
2 N/A Apr 12, 2011 9:25 AM 
3 No Apr 7, 2011 3:22 PM 
4 NAD Apr 7, 2011 2:12 PM 
5 No I think they have a lot. Apr 7, 2011 10:40 AM 
6 no Apr 6, 2011 10:29 PM 
7 no Apr 5, 2011 10:43 PM 
8 more classes for my degree Apr 5, 2011 8:07 PM 
9 mandatory study groups would make me get involved more and learn more Apr 4, 2011 8:33 PM 
10 would like a tutoring service available to online students through web ex for 
various classes 
Apr 4, 2011 12:32 PM 
11 no Apr 4, 2011 12:18 PM 
12 no Mar 31, 2011 7:09 AM 
13 No Mar 30, 2011 12:52 PM 
14 I think that more tutoring in anatomy and micro computers would be really helpful Mar 30, 2011 12:09 
PM 
15 No. I think these are pretty basic calsses. Mar 30, 2011 8:38 AM 
16 no Mar 28, 2011 11:08 AM 
17 None Mar 26, 2011 2:13 PM 
18 I would like to see a class for speed reading. Something online that would 
provide detail and continued self testing. This way you could go at your own 
pace and continue as long as you think is necessary. 
Mar 26, 2011 11:56 AM 
19 To me, all prove helpfull. A language barrior is put into place where some 
nonnaivetie speak english students come to study here. Needs to be looked at. 
Mar 25, 2011 4:27 PM 
20 No. Mar 25, 2011 7:09 AM 
21 Yes, I would like to be able to have books in Spanish for the class I'm taking for 
a better understanding. I know that English class should be in English but my 
other classes i would like to be able to take in my maternal language and 
probably my grades will improve 
Mar 24, 2011 6:43 PM 
22 No Mar 24, 2011 4:59 AM 
23 Yes, if the teacher could visit the remote campuses, so if we have any questions 
she would be there at least one time thoughout the semester to help us. Other 
then that everything is pertty good. 
Mar 23, 2011 11:00 PM 
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Q13. Thank you for taking the time to fill out this survey! If you have any additional comments, feel free 
to leave 
them here. 
1 Thanks to Bent (my advisor) Apr 7, 2011 2:12 PM 
2 i am seriously thinking of quiting cant get into the ADN program last two times i 
applied 
Apr 6, 2011 10:29 PM 
3 thank you! Mar 31, 2011 7:09 AM 
4 I realize that its important to know who your advisor is and its strange that i don't 
but my classes were supposed to be two semesters and then I would have my 
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diploma and when I got my classes I was instructed to take this class and that 
class and in the end it might be better for me but it keeps me staying in school 
for three semesters when i will only need 2 classes left to get my diploma. 
Mar 30, 2011 12:09 PM 
5 Thank you, Beth, for all that you do for us. I believe you truly have my best 
interests in mind, 
Mar 26, 2011 11:56 AM 
6 No, thank you for let me share on my experience attanding MNWest. Mar 25, 2011 4:27 PM 
7 Mrs Beth Ben is not my advisor, but I did took the opportunity to express my self 
in true this survey 
Mar 24, 2011 6:43 PM 
8 My experiance within this class has been very beneficial for the success of the 
class! 
Mar 23, 2011 11:00 PM 
